
Using Music and Media Technologies: Developing form and structure

Main Emphasis

Using the music of the Beatles and the ‘Garage Band’ computer program, 
Year 7 students explore how to use and combine A and B sections to create a 
looped based piece. This will act as a base level upon which further work will 
be built in years 8 and 9.

School Profile

Total number of learners 428
Age range 11 - 14
Special status Applying for Arts College Status
Level 5 and above in key stage 3 
tests (2006)

72%

Special Educational Needs 53%

Woodbrook Vale High School is a comprehensive 11 – 14 middle school 
which feeds into one of the county’s upper schools for the 14 – 18 age range. 
Almost all pupils are White British, with very small numbers of African, 
Caribbean, Indian, Bangladeshi or those of mixed backgrounds.

1. What were we trying to achieve?

What were our learners like at the start?

At the start, learners were not making links between lessons and each 
session was seen in isolation. There was only a limited understanding of 
social and family links to music. Lack of skills was also acting as a barrier to 
successful learning and exploration of musical concepts. There was a 
problem involving all students due to the wide range of musical ability which 
did not necessarily reflect the overall ability of the learners.

What differences did we want to see in our learners?



The main priorities for the curriculum changes we wanted to introduce were 
to:

● Build the contextual aspect of musical understanding;
● Use Music Technology as a learning tool;
● Enable inclusion;
● Increase engagement;
● Facilitate enrichment through extension activities.

2. How did we organise learning to achieve our aims?

The Beatles music was used as a starting point to introducing the concept of 
form. This was something that learners could immediately relate to and 
discuss with their families which helped to build social knowledge. Students 
learned about A and B structures, through a variety of Beatles music, 
including less conventional songs such as “Yesterday” which is itself made up 
of short A and B sections. The beginning of the film “Hard Day’s Night” was 
used as a plenary in one of the lessons and related back to lesson objectives. 
This contextualised the learning. Student work was then facilitated using 
Garage Band in which students created A and B structures. This enabled all 
to participate without the restriction of being able to accurately replay an idea. 
This could have held some of the students back from discovering how musical 
form works.

Learners were engaged through being allowed to discover structure for 
themselves. Rather than introducing ternary and binary forms as concepts to 
be learned, the teacher asked students to think of different ways of combining 
A and B sections and then led the students into learning about these 
traditional forms. Common structures were then introduced across eras to 
create links and help the learners to understand the context. The lessons 
themselves were multi-media based, combing visual and audio starters and 
plenaries. Plenaries were not only “what have we learned?” in style, but 
designed creatively to continue to extend the learning. The learners’ music 
was used as a way into the topic and use was made of mobile phones and 
common ringtones so that the relevance was clearly relevant to the students. 
More able students were encouraged to play, record and add their own 
musical loops into their pieces.

The scheme of work lasted for half a term and built on an awareness of form, 
composing a section and understanding binary structure. This was then 
extended into rondo and with and extended composition task.

3. How well did you achieve your aims?

What differences are evident? What impact have we made on our learners?

The changes introduced made a significant difference to the quality of the 
learning:



● Students were engaged by the social context and were able to relate it 
to the experiences of their family and this led to stronger learning 
outcomes;

● Use of music technology furthered inclusion as all students were able 
to participate, even those of a lower musical ability. All were engaged in 
the learning process;

● Music technology also carried the significant advantage that work was 
available at any time to the teacher to reassess and to measure 
improvement;

● Saved work was also available to the students to re-inspire or to 
remind them of the model for future work. This includes other styles 
later in the key stage, especially those with a clearly defined musical 
form such as Ground Bass or Blues;

● Extension activities also directly fed into the set work, so that students 
were discovering more of the process of structuring music through their 
own recording and composing.
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