
Redesigning a Scheme of Work for Engagement, Inclusivity and Cross 
Curricula Themes 

Main emphasis

Through undertaking a scheme on Brazilian carnival, year 7 students are 
encouraged to create cross-curricula work and to feed this into an 
international evening of collaboration with other departments. All abilities of 
students are encouraged to fully participate in this event.

School Profile

Total number of learners 383
Age range 11 – 14
Specialist Status Artsmark Award
Level 5 and above in key stage 3 
tests (2006)

77%

Special Educational Needs (2007) 11.6%

Redmoor High School is a comprehensive middle school for pupils aged 11 to 
14.  Students are mainly from a British background with 1% not speaking 
English as their mother tongue.  Around 23% of students currently have 
peripatetic lessons through the County Music Service. Pupils in music classes 
are placed into sets based on Fischer Family Trust data.

1. What were we trying to achieve?

What were our learners like at the start?

At the start learners were resistant to involving themselves with class activities 
and to physically moving around in the classroom space.  They did not value 
the instruments (due to the associations of percussion meaning primary 
school work to them) and they did not always value the task itself.  However, 
they were open to new approaches and had lots of creative ideas.

What differences did we want to see in our learners?
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The main priorities for the curriculum changes we wanted to introduce were 
to:

 Engender an attitude of creative risk-taking
 Enable the learners to enjoy their work, so that they were focused, 

leading to improved outcomes
 Teach the combining of timbre, form and structure by stealth
 Encourage more complex use of rhythm linked to a freedom of 

expression to raise the quality of achievement and active learning

2. How did we organise learning to achieve our aims?

The existing scheme of work on carnival was completely redesigned and had 
a greater immediacy.  Learners began with their own music-making and were 
divided into two groups facing each other on opposite sides of the classroom. 
The teacher led scaffolded tasks on echo, call and response and visual cues 
so that the practical work was used as the vehicle for learning.  This was then 
followed-up with small group work on a cascade model.  As the small groups 
originated their own rhythmic ideas, they were gradually combined with other 
groups to make a larger class piece.  Self and peer-evaluation was applied to 
all performances to encourage improvement.  Movement around the room 
was added to this and then the class listened to Brazilian carnival music using 
an indigenous carnival DVD. 
 
After this contextualisation, the group moved onto the next stage of the 
project.  Cross-curricula dimensions began to be added as the class 
concentrated on producing their own headdresses and masks for a Brazilian 
carnival.  This also linked into Drama and Art, where students had also been 
looking at masks and could relate the two.  Differentiation was included for the 
less able as templates were used in class to create a foundation for mask 
making.  Masks were then combined with music making in a class 
performance to provide an authentic performance rooted in the 
contextualisation which emerged from the DVD.

The final stage of the project was an international arts evening centred on the 
theme of carnival.  This included drama performances, recitations, and 
international food.  For the music performances whole classes were used who 
had just completed the carnival scheme of work.  All learners were given the 
opportunity to perform the work they had originated in class and the event 
was celebrated by teachers and parents who attended.

3.  How well have you achieved your aims?

What differences are evident?  What impact have you made on your 
learners?
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The changes introduced made a significant difference to the quality of the 
learning:

 Students were producing original and creative work which they were 
clearly enjoying.  They were also more positive about the subject in the 
school and were keen to come and continue their work outside of their 
timetabled lesson times;

 Learners were more focused, and began to make links between 
lessons, rather than seeing lessons as self-contained units.  This aided 
continuity and understanding across the whole scheme, and enabled 
students to develop their work so they produced more complex and 
authentic work;

 Students had learned about how timbre, form and structure worked in 
carnival music, and, importantly, how they combined together from their 
work on the music itself.  This way of learning is also being applied to 
schemes on Indian and African music, with links being made back to 
this project as a point of reference;

 The final outcome was work of a high enough quality to be concert 
material, in which the learners took pride and recognised their own 
achievements.
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