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Introduction

This guide explores the aspects of teaching and learning that can be developed
through the Cross Curricular Dimensions. It focuses on developing approaches that
increase pupils’ engagement, motivation and commitment to their learning and uses
a model of working with outside agencies as identified in the Curriculum
Opportunities section of the revised Programme of Study.

By providing pupils with the opportunity to make links between music and other
subjects and areas of the Curriculum, it has the potential to develop creative and
composition skills and critical thinking.

The National Curriculum for Music in Focus: What's New?

The new National Curriculum states that ‘to achieve the aims of the curriculum,
young people need to experience opportunities to understand themselves and the
world in which they live'.

The Cross Curricular Dimensions create the opportunities to enhance the learners’
personal development and experiences. They can provide a richer, more diverse
curriculum that deepens pupils' understanding of cultural identity, diversity and
provides opportunities for creativity and critical thinking.

Whilst the dimensions are non statutory, they are designed to make the curriculum
coherent. They reflect the major ideas and challenges that face society and make
the learning relevant. They enable young people to see the links between the subject
that they study, thereby giving education ‘relevance and authenticity’ by ‘bringing the
teaching to life’.



Alongside this exploration and evolution of the curriculum, is a requirement to raise
standards by ensuring that all children are equipped with the skills, knowledge and
understanding to become successful learners, confident individuals and responsible
citizens.

The New National Curriculum for Music in Action

There are many different ways that teachers can design a more coherent curriculum
that explores the potential for working across subjects to add richness to the pupil’s
experiences. Working collaboratively  on projects often supports teachers in making
connections with their own practice and highlights where there are common issues
or areas of learning. These opportunities expose the teachers and pupils to the
processes that are involved in other subjects. They open minds and explore new
ways of working which contributes to the development of a wider range of teaching
and learning strategies. It would provide opportunities for the integrated practice of
the Key Concepts and provide opportunities for the pupils to work together as
musicians. Such models also provide opportunities for the pupils to develop the
personal qualities identified in the Personal Learning and Thinking Skills framework
including problem solving leadership, teamwork, resilience and persistence.
In schools where there is integrated practice in delivering an enriched arts curriculum
it is found that the subjects strengthen and support each other and provide more
compelling learning experiences.

Setting up a Project

A successful project would be one that supports active learning, promotes creative
freedom and inspires imaginative responses from the learners. The processes
involved in the setting up of the project should identify the specific needs, interests
and context of the learners and the relevant learning objectives and outcomes.
Considerations need to be made as to the best use of time and resources. Teachers
would need to think about where,when and how the learning would take place.  What
would be the most effective use of time? What would be the most supportive spaces
and places for learning? It would also be important to define who would lead the
project? Would this be a one inspirational teacher or a group of teachers with clearly
defined roles? Working alongside other Arts professionals also gives teachers the
opportunities to see some of the strategies that can be used to transform teaching
and learning to engage and motivate young people in action. They often model a
positive, ‘can do’ approach that reflects the pedagogical practices of collaborative
working and creativity identified in the Secondary Strategy.

The Creative Processes

Teaching for creativity is an approach that is advocated through the KS3 strategy for
music and highlighted in Unit 3 (www3.hants.gov.uk/music). This has to be planned
for and high-quality starting points are imperative for engaging personal curiosity.
Non musical stimuli such as texts or images can provide powerful starting points to
encourage imaginative responses and promote thinking. Pupils can be encouraged



to bring texts or images that they have been working on in other subject areas. This
also supports personalised learning and creates a more inclusive environment.

By providing the freedom for pupils to experiment with a wide range of instruments
including their own and classroom instruments, voices, found sounds and
technologies and then combining these with sound processors and sampling, one
can often motivate pupils to work with renewed enthusiasm. The combination of pre-
recorded and live sounds can also produce a fascinating sound world and when
combined with other art forms such as pre-choreographed or improvised elements of
dance or images projected on to a back drop prove to be stimulating and
motivational tools that encourage creative processes.

Personalising assessment

Developing new ways of working creates opportunities to develop new methods and
processes of assessment. Throughout the projects it is important to plan for the
opportunities for pupils to evaluate, refine and improve their work. Working outside of
timetable constraints also provides pupils with the time and space to think and to
develop quality performances.  Opportunities for the pupils to reflect on their own
learning can be created through the performance of their work to others. Such
projects exemplify how pupils’ progression of technical skills can be combined with
understanding about their learning in and through music.  Through an interactive
exchange of knowledge and ideas teachers are able to make more accurate and
informed assessments of work in progress. Further opportunities for pupils to engage
in discussion with an invited audience also provides valuable opportunities for
evaluating and refining the work.

.
Some Short Case Studies

‘If I told you everything I know you would not sleep, you would not sleep.’

This extract from a diary belonging to a child, a survivor from the holocaust was one
of many artifacts used as a starting point for the project. A number of Wigan schools
worked alongside the Authority’s Advisory teachers for Music, Drama and Dance to
deliver the project. Key to the success of this was the setting up time which ensured
that follow up work could continue once the advisory teachers had gone. The
projects varied only in the number of pupils that were involved which ranged from an
entire year group spread over two days to a smaller group of pupils identified as
gifted and talented.

The initial exploration of the suitcase was carried out in a large teaching space and
pupils were subsequently divided into three separate groups to explore the narrative
through the medium of Music, Dance, Drama and New Media. This method of
teaching draws on the story box ideas that is used as strategy for teaching in the
primary school and is therefore a familiar way of thinking for pupils. It requires the
pupils to make deductions about the past and to make emotional responses to the
‘historical’ artifacts. Through the skillful questioning by the teachers, the pupils are
encouraged to think about the deeper layers of meaning and narrative conveyed.
Pupils are asked to use their imaginations, to explore the thinking and reflect upon
their own responses to human conflicts. The contents of the suitcase were also



projected on to a large screen that was also used as a backdrop to some of the
performances. The large teaching space was also used for the regroupings and
sharing of work in progress an essential element in highlighting the processes that
each art form took to the initial stimulus.

The initial process in music took no longer than ten minutes and pupils were then
asked to work in pairs to devise the beginning of their piece. Further investigation
and interpretation of the texts and artifacts, imagining what it is like to be somebody
else, and what they are thinking or feeling, motivated pupils to develop and explore a
wider range of elements and devices. The teachers modelled the process of thinking
aloud and demonstrating skill and imagination which inspired the pupils to be more
adventurous in the processes of composition. Video examples of effective modelling
of composition processes, in a music lesson can be found on the Key Stage 3
strategy website (www3.hants.gov.uk/music).

During the sharing of work the pupils were curious as to how the other groups had
devised their pieces. By providing pupils with essential thinking tools and asking
critical questions such as the following also supported this process:

 Support:  I liked it when…
 Reflect: I noticed that…
 Enquire: I’m interested to know…
 Challenge: Can you find a way…
 Suggest: What would happen if …

Pupils also commented on the creative freedom that they were given to behave
imaginatively. ‘The teacher isn’t telling us what to do and we can decide how to put
the piece together’.

This experiential approach highlighted the fact that the pupils enjoyed active
learning. Throughout the process pupils demonstrated the commitment that they
have to their learning and how they learn. Being imaginative and confident during the
presentation of their work was something that was almost taken for granted.
Pupil and teacher evaluations of curriculum innovations can be found in the case
study section of the wider support materials for music on the QCA
site(http://www.newsecondarycurriculum.org/)

Key Questions

How do I initiate this type of project?

It is often when the pupils perform their work to an invited audience in school and
beyond that teachers of other subjects recognise the possibilities of working with
other curriculum areas. However, the first steps might be to begin a discussion with
other teachers. Would the project be part of enrichment weeks (e.g. an arts-themed
week with drop down timetables) or should this be integrated into a scheme of work?
What would be the possibilities of developing these practices over more sustained
periods of time to work with other music leaders in settings other than the
classrooms?



It would also be possible to deliver these as a thematic approach in the discrete
subject areas. Pupil’s experiences however are heightened if they have the
opportunities to share and evaluate the work that they have done in other subjects
on this theme. If space is the issue then sharing of work can be facilitated through
video and audio recordings of the final presentations and work in progress, uploaded
on to the schools network or taken to other arts lessons for a rehearsal before
putting the whole thing together.

How might this work be further developed as a discrete subject?

Whilst the project was initiated as a cross arts approach the methods of working can
be used as a starting point to explore the work of other composers whose music has
evolved as a form of personal expression or reaction to historical events.

Many websites allow access to whole tracks or excerpts and teachers can provide
access to filing tracks, mp3 players or CD. It would be possible to encourage pupils
to then access and make the personal choices about the music they expose
themselves to.

Stories from professional composers about how they get started on a composition
can be found on the SoundJunction website at www.soundjunction.org/composing.The
‘Exchanging Notes’ information cards (available at www.bcmg.org.uk) present a range
of ideas to support the compositional processes. They suggest a range of tools to
help students choose which ideas might be best and make good decisions.

The listening and copying aspects of the activities modelled within the Musical
Futures Project (www.musicalfutures.org.uk).can also be developed as an approach
to develop compositional activities during the project. The creative processes are
modelled in a video that captures the pupils in this process.

Further Information

Key Stage 3 National Strategy for Music:  http://www3.hants.gov.uk/music
SoundJunction: www.soundjunction.org/composing
Exchanging Notes: www.bcmg.org.uk

Disclaimer

The views expressed in this guide are those of the author alone. They do not represent the
views or opinions of NAME, nor do they represent the views or opinions of CfBT Education
Trust or the Department for Children, Schools and Families.



National Association of Music Educators (N.A.M.E.)
Business Manager:  Helen Fraser

Gordon Lodge, Snitterton Road, Matlock, Derbyshire DE4 3LZ
Tel/fax:  01629 760791

Email:  musiceducation@name.org.uk  Website:  www.name.org.uk
Registered charity number 1124612

A company limited by guarantee registered in England and Wales number 6370539
Registered Office:

Spofforths, One Jubilee Street, Brighton BN1 1GE


